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1. Introduction

1.1 Overall objectives
History Objectives

Using the TimeMaps Interactive Map of World History will help you meet some or all of the following objectives:  

1. To give children a strong idea of when the period under study came in history – especially in relation to other major topics studied at Key Stage 2 history.

2. To give them a clear idea about where in the world it occurred, especially in relation to the other major topics studied. Children can often struggle with this.
3. To give children more experience of handling dates, and date-related concepts (BC/AD, century and so on); and therefore to strengthen their understanding of the whole concept of chronology.

4. To give children an outline of the background historical information, with the key historical events, to the topics. This is an essential backdrop to the study of everyday life and famous personalities, about which they will gather from their other resources.

5. To give children a broader idea of the wider world at the time of a particular period.

The first two objectives are vital to any understanding of a period under study, and the third is a historical skill which should be developed as a part of every scheme of work. 

For a detailed mapping of Interactive Map of World History to the History National Curriculum, please see Appendix 1.
Geography Objectives

By definition, geography is never far away when using the TimeMaps Interactive Map of World History. Moreover, the notes for most topics include a geography section. In several (Ancient Egypt, The Tudors, The Victorians), there is no getting away from the geography!

Also, set out below, in section 4, are specific suggestions for using the Interactive Map of World History in the wider geographical study of different countries.
In general, using the Interactive Map of World History, pupils:
· will gain practice in dealing with maps at different scales (depending on the zoom levels they use at different times), including world, continental and country levels, as well as an increasing range of town plans.
· will be constantly exposed to the map of the world, to the location of different countries, above all Britain, within the world, and to the shapes of those countries.
· will have quick and easy access to the histories of all and any of the different countries they study (including countries in the news), in a map-based, geographical context.

· will clearly see the wider geographical context in which different countries are located.

· will learn that the shapes of countries change, and that these changes are due to a variety of historical reasons.
· will gain insight into such themes as the importance of water and irrigation to different countries and civilizations (e.g. Egypt, Iraq) – and that the effectiveness of these arrangements can be influenced by political and social (i.e. historical) forces.
Finally, specific modules deal with the growth of towns and cities, enhancing pupils’ understanding of settlements, and specific suggested activities ask pupils to examine their local community for particular historical features, which have an important bearing on the geographical make-up of the settlement.

Religious Education Objectives
To know about any religion at any level at all it is important to know something of its history. The TimeMaps Interactive Map of World History provides quick and easy access to the historical outlines of all the major world religions, together with a brief outline of their tenets.
The foundations of the modern world faiths appear in the following Key Maps:

Judaism: 1500 BC: (Focus on Egypt/Israel)

Hinduism: 1000 BC (focus on India)

Buddhism: 500 BC (focus on India)

Christianity: AD 1 (focus on Judea)

Islam: AD 500 (focus on Arabia)

Confucianism (500 BC, China) and Sikhism (AD 1648, India) are also included.

1.2 Preliminary chronological exercise

This is an exercise you might like to try with your class, to introduce the whole issue of chronology. It does not involve using the Interactive Map of World History.

Objective: To encourage students to think about time, and to give them a sense of the “depth” of time. It is often difficult for children to appreciate time before their own birth. 

1.2.1 
Individual activity
· On an empty line, order the events of an ordinary day.
· On an empty line, order the significant events of their lives.
Go back further, beyond their own lives:
· On an empty line, place where you would put your birth and that of your parents and grandparents.
Compare timelines and discuss with the children the problems of comparison. 

(You might like to use the PowerPoint entitled Timelines, in the activity unit Timelines, for help with these tasks.)

1.2.2
Whole class activity.

Build a timeline

Either draw one manually or use the simple Class Timeline templates in the Timelines activity unit. These are the same timeline template, one as a PowerPoint document, with each screen containing a timeline template covering one thousand years; the other is a Word document.
To complete the entire timeline, print out the timeline for each thousand years, and stick together (for the Word document you’ll first have to cut the paper into six slices) so that you have a continuous timeline, and then either roll up or pin to the wall.

Build a timeline reaching back, not to your grandparents, or even to their grandparents; not a hundred years, nor even a thousand years – but to 4000 BC!

The basic divisions for this timeline should be hundreds of years.

How many hundred years is on the timeline? (Remember to add the 2000 years AD to the 4000 years BC!)

Mark on where BC turns into AD.

(If you have Muslims in class it would be good to mark on the Muslim calendar division as well – but the software uses the standard European calendar.)

Where would the pupils’ birthdays be on the timeline? 
Mark in, approximately, the earliest date from the previous family timelines (i.e. the date of the birth of the oldest grandparent or great grandparent of the class pupils).
History is about filling up the rest!
Discuss key dates with the children, based on their previous knowledge. This will then form the basis of further work and will be a valuable classroom resource.

A note about timelines

We are going to return to this timeline at regular intervals. However, do remember that timelines are valuable aids, not the be all and end all of history – not even in developing a sense of chronology. Chronology is valueless if it is simply a list of dates and events. It has to be rooted in a living sense of history, of a feel for the past, of how and why things changed and the links between periods and societies. 
There are some superb timelines on the web – to be found at the free history site, www.historyworld.net, for example. These can be invaluable as reference sources. However, in some quarters there seems to be an idea that history = timelines. Over-use of timelines can reinforce a dry, lifeless version of history as simply a succession of facts and dates – history as general knowledge, or even history as trivia.
The approach we have taken is that timelines are created or filled in by the children themselves, from knowledge gained in using the Interactive Map of World History and other sources. The use of timelines is therefore simply as a reinforcement tool, one way of distilling and setting down the information they have acquired in a brief and manageable way.
1.3 At the start of each history topic:

(Specific notes covering key historical topics can be found below. In this section we deal with a generalized approach.)

With a whole class:

Using a whiteboard, bring up the map in which the civilization or period you are about to study begins (Appendix 3, below, offers a guide to the appropriate place in the software). Look at what was going on in the world, and in the region of the world under study.
Link this to the periods for previous topics studied by the children.

Key questions:

· Does the period now being studied come after or before that period?

· Was there a long gap of hundreds of years, or was it a much shorter gap?

· Is it in the same part of the world, or in a different part of the world? 

· How might the climate of that particular region affect the way the people lived? (This may require a little geographical research)
In small groups:

Using the TimeMaps Interactive Map of World History, find out when the society or civilization under study begins.

· what is the world map like at that time? (some children don’t realize that there was anything going on outside Europe, even Britain, in the past. It is useful and fascinating for them to discover that there is. Also, the National Curriculum puts “stress the Wider World”. A brief glance at the world map will be ample.)
· what other major civilizations are in existence?

· what are the neighbouring civilizations, either at the time or in the recent past, which might have had an influence on them? 

· how much of the world is still not “civilized” ? (See Appendix 2 for a discussion on the meaning of the word “civilization”.)
· what date is it?

Then focus in on the region to be studied.
Use TimeMaps Interactive Map to give an overview of the key events within that civilization or period. This can either be done with the key maps, or with one or more modules that cover the period, or both.

Mark what you consider to be the key events on a timeline specially constructed for the topic.

(You can either use the Timeline template PowerPoint, at the end of the Timeline activity unit; or use a commercially available timeline builder such as Softease Timeline; or draw a paper-based one.)
At the end of the topic, look at the world map in Interactive Map at the end of the topic period.

· When did the civilization or period being studied come to an end;

· Why did it do so – did the civilization collapse, or did it develop into something else? 

· How has the world map changed from when the civilization or period started?

Mark on the approximate start and end dates for this civilization or period on the Class Timeline.

Briefly review all the topics studied so far, and mark on the timeline any major civilizations that have occurred up to this date, even though they might not have been studied by the class.

2. Invaders and Settlers - Roman Britain, Anglo-Saxons and Vikings
Objectives relating to National Curriculum Programmes of Study Key Stage 2:
1. Place events, people and changes into correct periods of time

2. Use dates, and vocabulary related to the passing of time, including BC/AD, century

3. Understand social, cultural and ethnic diversity of the group studied.

4. Gain background historical information about each period.

5. Understand and make links with the wider world during these periods.

6. An overview study of how British society was shaped by the movement and settlement of different peoples in the period before the Norman Conquest.
Session 1: the World in AD 1

This period in history is a good opportunity to explore such ideas as BC and AD, and that there was more going on in the world than just in Britain. You might like to spend a little time looking at the Key Map for AD 1 in Interactive Map of World History with the class. If you do this, it might be interesting to have a modern world map handy.

Whole class introduction.

Go to the Key Map dated AD 1.

(This can be done either with the whole class, using an Interactive Whiteboard, or in small groups around several computers.)

Switch off the voice-over narration.

The world in AD 1

Spend some time looking at this map. Get the children to write down their questions about the map. Then, as a class, list the questions they have. 

Possible questions:

· What was happening in the blank areas of the map?

· Were there human beings there?

· What were they doing?

· What does “civilization” mean?

[It would really help us if you could send any out-of-the-ordinary or difficult questions you get to us – questions@timemaps.com , especially ones which you can’t answer by exploring the Interactive Map of World History. We could then email responses to you and post them on the website to help other teachers.]

Examine the map as a class.

· What was the world map like then? Investigate what was happening in different parts of the world. 

· Where is the United States, Russia or the United Kingdom and what’s happening there in AD 1?

(You can find out a little by zooming into the map as far as it will go - three steps- and clicking on the information bubble there.) [see Background note 1]
· Now, what’s happening in India, China or Iraq?

[Again, zoom in to the lowest level to get the information you need.

[see Background note 2]
If you’ve got time, and particularly if any of your class comes from one of these parts of the world, you might like to quickly go through the histories of these regions. This can be done by zooming down to the highest magnification level of the map, and dragging it to the required region. Then cycle quickly backwards in history using the “back” button, to the first Key Map (3500 BC), and cycle forwards, more slowly, looking at the changes.

Alternatively, you could set it as a task for small groups to investigate the histories of these regions up to AD 1 using the Interactive Map of World History, and present the results to the class. One of the benefits of asking children to undertake this challenge is to get them handling dates.

Please see the section below for a strategy based on small group work.
Focus in on Europe and the Mediterranean (using the deepest zoom level, so that this area fills the screen).

· What is that red area? [The Roman Empire]. Why is it called that?
Compare the map of the Roman Empire with a modern map, showing how many modern countries have territory that was covered by the ancient Roman Empire. 

Move forward to Key Map AD 200.

· How has the Roman Empire changed? [see Background note 3]
How has Britain changed? [see Background note 4]
Small Group work

Using the Interactive Map of World History, five groups investigate the histories of 

· Ancient Mesopotamia,

· Ancient India, 

· Ancient China,

· Ancient Africa,

· Ancient America,

… all up to AD 1.

They are to draw a timeline of the main events (using the PowerPoint Timeline template in the Timeline activity unit, timeline software such as Textease Timeline, or doing it manually).

Using downloaded maps from the TimeMaps website, they start the presentation with a look at a modern map of the area – which countries cover that region today? Then they are to briefly describe the region as it was in AD 1, before putting the question – how did it come to be like that? Then they go back to the start date of the presentation and move through, chronologically, to AD 1.

Plenary

Return to the end tasks in the section above, looking at the Roman Empire in AD 1 and AD 200.

Background Notes:

Note 1: At this period, all these great modern states were far in the future. In the areas where they later grew up, the people were either living:
· in small farming villages; 

· as nomads roaming the plains with their herds of sheep or cattle; 

· in small bands of hunter-gatherers – that is, people who hunted wild animals and gathered nuts, berries and fruit for their food. 

They were not living in towns and cities, nor did they know how to read and write.

Note 2: These regions of the world are already civilized, and have hundreds, sometimes thousands - of years of history behind them. The word “Civilization” is a key concept when looking at world history. For our use of this term, please go to Appendix 2, below.
Note 3: It’s got larger. This is the “shape” of the Roman Empire as shown in most maps, at its maximum extent. Look at a modern atlas: see how many modern countries now fit into the territory which the Roman Empire covered.

Note 4: Much of it – most of what will later be England and Wales – is now part of the Roman Empire.
Session 2: the Romans in Britain

The Roman Conquest of Britain

Whole class introduction.

Take the class through the module “The Roman Conquest of Britain” (either by clicking on the underlined Britain in the Key Map AD 1 Overview text, or by clicking on the “Modules” button and selecting The Roman Conquest of Britain).

Small group work.

In groups, they are to draw a timeline of the main events (using the PowerPoint Timeline template in the Timeline activity unit; timeline software such as Textease Timeline, or doing it manually).

Plenary.

Children share their timelines and see to what extent they agree about the main events. Use this time to clarify with the class what were the key milestones in the history of the Roman conquest.

(Some children might be set the challenge of using downloaded maps from the website to develop a short PowerPoint presentation, showing an overview of the history of the Roman conquest. They can present this to the class during this plenary.)

This should set the scene for the study of the topic: everyday life, the Roman Empire, life on Hadrian’s Wall, roads, towns, villas, clothes, food and so on. 

(We are developing modules which focus on Roman Britain. Keep an eye out for these, either by visiting our website, or by emailing us, and we’ll put you on our mailing list.)

Who were the Romans?

Ask the class who they think the Romans were! It is important that pupils realize that the Romans did come from somewhere else. 

Either (If you want to deal with the origins of the Romans fairly quickly) find Rome in a modern atlas (it may very well be called “Roma” – there will be plenty of towns called “Rome”, but all in the USA!). Then, in the Interactive Map, go back to the Key Map of 500 BC, and look for Rome. Then move on to 200 BC, and see how Roman power has spread; and then on to AD 1 again.

Or (if you want to spend a little more time on this) view the module entitled “The Rise of Rome” (either by clicking on the underlined Roman empire in the AD 1 Overview text, or by clicking on the “Modules” button and selecting The Rise of Rome). Talk the class through the frames.

You may wish to ask the class, perhaps in groups, to create a timeline of what they judge are the main episodes in Rome’s history.

Session 3: the Anglo-Saxons

Whole class introduction.

Return to the Key Map AD 200, and move on to Key Map AD 500.

· What’s happened to the Roman Empire? 

· What’s happened to Britain? [Background note 1]
Before leaving the Romans, mark in the beginning and end of Roman Britain on your world history class timeline (see Preliminary Chronological Exercise, above). [Background note 2]
Small group work.

Either in groups or as a class, use the information in TimeMaps Interactive Map of World History to develop a timeline of the main events of Anglo-Saxon England. The information in the Key Maps AD 500 and 750, plus the two modules on Anglo-Saxon England (accessible from these key maps) will be useful in doing this.

Pupils should be able to answer the questions:

· Where did the Anglo-Saxons come from? 

· What happened to the Britons? 

· What were the names of some of the early Anglo-Saxon kingdoms?

· When, and from where, did Christianity come to Anglo-Saxon England?

· What is the name of a famous Anglo-Saxon scholar?

· What invasions did they have to encounter, and when?

· Which famous king led resistance against these invaders? And of which kingdom was he the ruler?

This should set the scene for the study of the topic, everyday life in Anglo-Saxon England. 

Plenary.

With the class, share the answers to the above questions.

(We are developing modules which focus on Anglo-Saxons. Keep an eye out for these, either by visiting our website, or by emailing us, and we’ll put you on our mailing list to keep you abreast of developments.)

Background Notes:

Note 1: The western provinces of the Roman Empire have all vanished, to be replaced by German kingdoms. In Britain, the Roman period ended in AD 410, and the Anglo-Saxons are now settling the country.

Note 2: What about the end of the Roman Empire? This is a good question, which your more able children might like to pursue: when DID the Roman Empire come to an end? Let them find out for themselves in the Interactive Map, and share with the class. It will be interesting to hear their answers, as, officially, the Roman Empire didn’t end until the fall of Constantinople in AD 1453 (not long before the Tudors came to the throne!)
Session 4: The Vikings

Whole class.
Who were the Vikings?

Ask the class the following questions:

· Have the previous modules given a clue where the Vikings came from?
· Do you think the British Isles were the only areas affected? If not, why might you think this? (Hint: the Vikings travelled in ships)
· Looking at a map of Europe, where else do you think they might have gone? (Remember that they travelling in tiny ships, open to the winds and the waves!)

In the Interactive Map of World History, view the module, The Vikings. [Background note]
Small group/individual work

The children should be able to write a short history of the Vikings now, to include where they came from, how they travelled, where they went to, and in what years.

Plenary

Turning again to British history, view the module Viking England.

Ask the following questions:

· Did Vikings only go on small ship-borne raids? (The previous modules should have indicated the answer to this already)

· Did the Vikings ever manage to conquer the whole of England?

(And if so, was that the end of the Anglo-Saxon kings?)

· Was King Canute (Cnut) an Anglo-Saxon or a Scandinavian king?

Background note: Viewing this module should make the full extent of Viking activities apparent, reaching as they did to Greenland (and probably America) and Russia. It should also be noted that they were one of a number of invaders in Europe at this time. This was one of the darkest periods of European history.

Session 5:

Overview of Romans, Anglo-Saxons and Vikings:

Whole class

Mark on the Class Timeline when the Anglo-Saxons began to settle England, and when the Vikings first arrived.

Look at the wider world. A thousand years have now passed since AD 1. A brief survey of the world now will show how things have changed, what has remained the same, and what key developments have taken place in the wider world.

With an Interactive whiteboard, go to the world map in AD 1. Then move through, key map by key map, to AD 1000, drawing out the following points:

AD 200: 

The expansion of the Roman Empire to include Britain and other places

The fall of the Han Empire in China

The rise of the Maya civilization in Central America

AD 500: 

The fall of the Roman Empire in Western Europe

Europe remains Christian (except England)

The Gupta Empire in India; Mathematics

AD 750: 

The Rise if Islam (View Rise of Islam module)

The Tang Empire in China; the spread of civilization to Korea, Japan and SE Asia; the invention of printing

AD 1000:

The preservation of western knowledge, and transmission of Eastern knowledge, by the Arabs

The spread of civilization in Africa

New states in Russia and Eastern Europe

Western Europe attacked and anarchic: rise of feudalism.

Small group activity

Each group takes a different region of the world: the Far East, the Indian sub-continent, the Middle East, Africa, Europe, the Americas.

They go to the Key Map for AD 1, focus the map on their region, and move through the Key Maps (AD 200, 500, 750 and finally 1000), noting developments as they go.

Plenary.

Each group presents its findings to the class, Europe last. [Background note]
Background Note:

Points to note:

In the Far East, the civilization of China has now been joined by those of Japan, Korea and SE Asia. The invention of printing has taken place. This will eventually have a huge impact on the world.

In India, there have been very valuable achievements in Mathematics, which will greatly help scientific and technical advance.

The Middle East is now home to the Islamic faith and civilization. (The class should view the module, The Rise of Islam, unless they are going to study this as a separate unit later on.) Arab scholars and scientists are playing a vital part in preserving the knowledge of the Ancient Greeks, and in transferring Eastern knowledge to Europe.

Civilization is spreading in Sub-Saharan Africa.

The Americas have seen the rise and disappearance of one of the greatest civilizations, the Maya. Their achievements in mathematics rival anything in the Old World.

In Europe, new states have arisen: France and Germany (or the Holy Roman Empire, as it is called) have taken shape, new nations are appearing in Eastern Europe. Spain is now home to a flourishing Islamic civilization.

In Christian Western Europe, the invasions and civil wars of the period are giving rise to a new kind of society, based on “feudalism”. [In essence: The disorder of the period made it impossible for kings and their governments to keep the peace. As a result, people looked closer to home for security, and found it in their local landowners. In return for giving the common people protection, the landowners became their rulers. They built castles, and kept a force of knights (mounted, heavily-armoured soldiers), and became local lords, or barons. Lesser lords sought the protection of greater lords, and became their “vassals” – they promised their lord to aid him if he would protect them. These greater lords became the vassals of the kings. So, feudal societies were like a pyramid, with each man promising to help his superior in exchange for protection. This helped give security in violent and disorderly times.]

Additional resources on Romans, Anglo-Saxons and Vikings:

New modules under preparation:

People and events: Romans, Anglo-Saxons and Vikings – Find It! Data file

Sources on the Vikings

New module: Feudalism

3. The Tudors

Objectives relating to National Curriculum Programmes of Study Key Stage 2:
History:

· A study of some significant events and individuals, including Tudor monarchs, who shaped this period.

Geography

· To use maps and plans at a range of scales

· To use secondary sources of information                          

· To recognise how places fit within a wider geographical context and are interdependent

Introduction: 

The two centuries between 1453 and 1648 were times of great change for Europe. The Renaissance, starting in Italy, transformed European culture. The voyages of discovery, beginning in Portugal, were a first step towards European domination of the world. And the Reformation, instigated in Germany, broke the hold of the Roman Catholic Church over much of Europe.

All these changes had an English dimension. The Tudor kings and queens ruled England at this period in history, and Tudor England is regarded by historians as the curtain-raiser to modern English history.

At key stage 2, the major themes to be studied in connection with the Tudors are, first, key people and events; and second, everyday life. The Interactive Map of World History will give you a clear overview of the first, whilst extension modules on our website will help you with the second.

These notes focus on the two most famous Tudor monarchs, Henry VIII and Elizabeth I.

Session 1:

Whole class introduction.

If this topic is not following directly on from Roman Britain, or the first topic studied at KS 2, do the exercise “At the start of each history topic”,

The start and end dates of the Tudors come between two the dates of successive Key Maps in Interactive Map of World History!

These dates have been chosen for their significance in world history. The Maps dated 1453 and 1648, represent convenient points between which Europe moved from the Middle Ages into the Modern World. In 1453, the Ottoman Turks took Constantinople, the Italian Renaissance was in its early stages, and the voyages of discovery had just begun. In 1648, the 30 Years War had come to an end, marking the advent of modern Europe; the Moghul Empire was at its height in India; and the Manchus had just started taking over China. 

.

If you have able children, you might like to discuss chronology and how we perceive it: 

On the class timeline, mark in the dates of the Key Maps.

What’s their distribution through time?

Why do you think this is? (Hint: how many Key Maps would the Interactive Map have if all were the same chronological distance apart as the last two maps?)

The point is, the most recent periods appear largest in our mind’s eye. The Interactive Map has had to reflect this, simply because so many important events of the past few hundred years need to be included. However, these notes try and counter-balance this – this is most apparent in our treatment of the Ancient Egyptians.

Small group activity.

· Who were the Tudors?

Look at slide shows reached by clicking the hotspot on England in the Key Maps 1453 and 1648, zoom level 2 or 3.

Note down key events referred to in these slide shows and place them on a timeline. 

The key events should include:

· The Battle of Bosworth

· Henry VII dies, Henry VIII comes to the throne

· The Break with Rome

· Mary Tudor re-imposes Roman Catholicism

· Elizabeth becomes queen; England again Protestant

· Mary Queen of Scots executed

· The Armada

· Death of Elizabeth.

Zoom in on Europe in Key Map 1453 (best at the middle zoom level; choose zoom level 3 to investigate further)

Note the changes going on in Europe at this period.

Which of these were of particular importance for the future of the world? Three processes changed the face of Europe at this time:
· The Renaissance, starting in Italy. This changed the way Europeans thought about the universe, and it laid the foundations for modern science (this is elaborated by the hotspot on northern Italy at 1453, zoom level 3).

· The Voyages of Discovery, firstly undertaken by the Portuguese (at least so far as Europeans were concerned) and then by Spaniards and other nations. This took Europeans around the world as traders, conquerors and colonists, and which laid the future for future European dominance of the world.

· The Reformation, which was sparked off by events in Germany. This destroyed the monopoly over religion by the Roman Catholic Church, and caused Europeans to think for themselves much more about their religion, rather than accepting what they were taught. The Reformation also caused major warfare in many parts of Europe and as a result, led to the rise of strong states with large armies and powerful governments. 
Plenary.

Recap on the above:

When did the Tudors live?

What was going on in the wider world?

Session 2: Henry VIII

Whole class introduction

Henry VIII is known for his wives, and his break with Rome. By looking at what was going on in Europe Henry’s activities can be properly understood.

Small group activity.

Look at one of the following;

1. The Reformation

Look at the module, The Reformation
Does this make Henry’s actions with regard to the Church more understandable? 

The story of Henry’s break with Rome makes very little sense when taken in isolation. How could one man’s (even a strong-willed king’s) wish to divorce his wife lead to such a major change to a nation’s life - unless the incident was just one part of a larger process taking place in Europe?

The following factors may be mentioned:

· The European-wide disgust with the Catholic clergy;

· The example set by other princes and kings who had already taken their countries into the Protestant camp, and who had also taken over church lands.

2. Voyages of Discovery

Look at the module, Exploration and discovery
How, do you think, this helps to understand why it was that Henry was the first English king to start building up a Royal Navy? This may be quite hard for children to answer. Europeans were now taking to the oceans in new kinds of ocean-going ships. These ships were not only able to sail much further than before, but they were armed with large numbers of cannons. They were the first real sailing warships (as opposed to war galleys). European governments (particularly the Spanish and Portuguese, but also the French and English) were feeling the need to build warships of their own, so European naies started to appear.

This is the background to the building of such famous ships as the Great Harry and the Mary Rose. 

Plenary

Share what has been learned about Henry VIII

Session 3: Queen Elizabeth I

Whole Class Introduction

How long did Elizabeth reign for? What do the children already know?

Elizabeth’s reign needs also to be set in a wider context to start making sense.

Small group activity.

Look at one of the following:

1. The Reformation

Look again at The Reformation

How does this make sense of Elizabeth’s actions, especially in dealing with the case of Mary Queen of Scots? 

Elizabeth’s problems with Mary make much more sense when put into the broader context, with Spain trying to win England back by putting a Catholic queen on the throne of England. It is no coincidence that her execution in 1587 was followed by the Spanish attempt to conquer England with the Great Armada of 1588.

      2. The Armada

Was the Spanish Armada an isolated event, or can it be explained by looking at the wider world? 

 The Armada was part of a wider military effort by Spain to bring the Protestant nations of England and Holland back to Catholicism. Eventually they failed in both cases.

3. Ireland

What about Ireland? 

Look at the hotspot on Ireland, Key map 1648.

The fact that there was a large Catholic population in Ireland, gave rise to fears in England that a Catholic nation such as Spain would land an army there and use Ireland as a base from which to attack. The English government’s response was therefore to try and gain control over the whole of Ireland in a way that had not been done before.

4. Elizabethan Seamen

First, look at the module Exploration and discovery
Investigate the voyages of Tudor sailors and explorers. 

Where were they going? Was it to the same places as the explorers from Portugal and Spain?

Why did the Elizabethan sailors go to these places? 

What did they achieve? 

The English sailors were trying to find a sea-route to the Indies via what they called the North-West passage – i.e. to the north of North America. They thought  that this would give them an advantage over other European countries in trading with China and India,. In fact, the sea in that region was entirely ice-bound, and ships could not sail there (although with global warming, open sea lanes are apparently now beginning to appear).

What light does the module The Reformation throw on the activities of some English sailors? 

Many of the most famous English sailors, such as Hawkins and Drake, made their names by attacking Spanish ships and ports. They were trying to make themselves rich by capturing large amounts of treasure, but they also felt they were being patriotic because Catholic Spain, the strongest power in Europe, was such a threat to Protestant England.

5. The Age of Shakespeare
The slide show from Key Map AD 1648 refers to William Shakespeare. The fame of Shakespeare and his contemporaries rests not only the sheer beauty of their writing, but also because they started writing in a way that had never been done before in England. They took far more interest in the doings and thoughts of real human beings than previous writers in England had done.

But other Europeans had already started doing this.

By looking at Key Maps 1453 and 1648, can you guess which change in European culture and society was causing writers to take this approach? 

The ideas of the Renaissance, which started in Italy in the 1400s, spread to England in the 1500s. Just as artists started creating works of art which depicted human beings and everyday scenes much more realistically than before, so Renaissance thinkers started thinking about human affairs in a much more realistic way. Writers reflect this by portraying people in a realistic not an idealized way, as was done by most Medieval writers.

Plenary

Share with whole class.

Session 4:

Whole class session.

· Why is the Tudor period so important to us?

International trade

The following crops became known to Europeans during Tudor times:

· Potatoes, tomatoes, coffee, chocolate (S America); 

· tobacco (Central America), 

· cotton (India); 

· tea (China); 

· peppers and other spices (Indonesia);

· sugar (Africa, but grown in S and C America).

(Are there any others not listed here?)

On the base map provided in the PowerPoint presentation Tudor Crops, mark where these commodities came from in the map of the modern world.

Now copy and paste these marks into the second map, which shows the world in 1648.

Using the module Exploration and Discovery, mark on a timeline when European sailors reached a particular destination, and what crop they were then able to bring back to Europe.

This look at crops is interesting, but the important thing about it is that the voyages of discovery laid the foundations of the global economy that we have today. Prior to that, different world societies had been relatively isolated from one another – there was certainly trade between them, but it was small-scale and tended not to be over very long distances. The situation that arose in Tudor times was a network of long-distance trade routes that spanned the globe, and which all centred on European ports. This eventually led to a situation were a global commercial and industrial system was centred on European (and later American) cities. This system has only begun to change in the past few decades, with the rise of such economic powers as Japan, China and India.

Additional resources on the Tudors:

There are several Tudor modules under preparation:

Interactive map of World History modules:

Wars of the Roses

Feudal system breaking down

Tudor monarchy

Tudor rebellions

Tudor family tree

Tudor seamen

Online resource:

Tudor People and Events data file

Medieval slide show: an overview for primary schools

Tudor Life slide show

Tudor document collection

Multiple Choice modules

Tudor Crops PPt

4. Using the Interactive Map of World History in Geography: developing knowledge and understanding about different countries
Modern countries are the way they are because of history – which is itself largely shaped by geographical forces. The two are so intertwined as to be practically inseparable.

When undertaking the geographical study of any country (*), therefore, the Interactive Map will prove invaluable by offering a quick, easy, and highly informative treatment of its history.

We suggest the following method:

Focus the map on the country under study at zoom level 3 (i.e. at highest magnification). In most cases this will give a view of the country concerned, its neighbours and surrounding regions.

Note the location and geographical characteristics of the country: latitiude, coastlines, large rivers, mountain ranges, plains.

Then, from the first Key Map (i.e. 3500 BC), move forward map by map until you reach AD 2005.
In most countries, there will be nothing to note during the first few Key Maps, but that itself is of interest – when did an area come into the light of recorded history?

When the historical record starts, note:

· the key events of the country’s story

· any direct impact of geographic factors on its history

· its changing relationships with its neighbours, its changing shape – and the causes for this
· its particular achievements, or outstanding features of its development –  are these caused by its geographical characteristics, do you think?

(*) except those too small to appear on the map – e.g. Monaco, Andorra, some of the Caribbean Islands (the Caribbean itself is treated as a region).

5. Ancient Egypt
(These are sample lesson plans on Ancient Egypt. Lesson plans on other topics can be found on the website, www.timemaps.com)

Objectives:

History objectives:

Using TimeMaps Interactive map of World History students will understand that:

1. Ancient Egyptian civilization was amongst the very first civilizations to occur in recorded history

2. Ancient Egyptian history lasted for a long period of time (as long as the present day is from the Ancient Greeks and Romans)

3. The world in which the Ancient Egyptians lived was a very different world from ours.

Geography objectives:
Students will understand how 
1. The geography of Egypt has influenced its history.

2. In particular, how water (the river Nile) is critical to Egypt

At the end of these session suggestions you will find some background notes, which may be useful in teaching this topic.

Session 1

Look at Egypt in Key Map 3500 BC
· What was the world map like then? Investigate what was happening in different parts of the world. (It was a very different place from today’s world map! Most of the world was inhabited by small groups of people, living in camps or villages, either farming or hunting animals and gathering nuts and berries for their livelihood. Only in a small region in the Middle East were there cities, literacy and the other attributes of “civilization” (see Appendix 2 for a discussion of this word.)

· What was happening in Britain? 

· What civilizations were there at the time? How long had they being going? (only one – the Sumerians – and they were only just beginning)
· What are the differences between “civilized” and “non-civilized” societies? 

· Mark this date on your timeline, labelled “Start of Egyptian civilization” 

(If your more able students want to investigate the beginnings of civilization a little more, they can view the Interactive Module, The Spread of Farming, 10000-2500 BC. Then they can look at the Modules, The Spread of Civilization, 3500-2500 BC and The First Empires 2500-2000 BC, to see how Egypt fitted into the wider Middle East during the early part of its recorded history. It can be quite hard for children to understand that the topic they are studying fits into a broader framework, but the more able children should manage to grasp this, and their skills as young historians will benefit.)

 Now go to Key Map 2500 BC.

· What’s changed from 3500 BC? Egypt is now a unified kingdom. You can ask the children to find the date of this from Interactive Map (in the module “First Empires”). This might be helpful in introducing them to the modules in the program.
· Click on the info bubble for Egypt - the Great Pyramids have already been built!

· Mark on the timeline when they were built (this will need a little research).

· How much time has passed since the Pyramids were built– how many generations? (Assume each generation is 25 years long.)

· Choose a date when a fictional Egyptian was born – say, 2500 BC. When were his or her grandparents born? Is it a long time on the timeline? Where they around when the Pyramids were being built?

Session 2

Whiteboard exercise

· Why did the Egyptian civilisation last such a long time?

Using the Interactive Whiteboard drawing tools, highlight (rough shading?) the desert on both sides of the river Nile, the sea to the north, and the cataracts in the south (at the southern border of Egypt): point out how isolated Egypt was. Traders could go to and fro using small ships, but large armies would have difficulty crossing the deserts, or invading by sea before sea-going ships were developed; and the narrow valley where the cataracts were, were easily defended. The result: the Ancient Egyptian civilization lasted a long time without being conquered.

Session 3

Go to 1500 BC.

Note that the info bubble refers to the New Kingdom. See background notes.

· What does this mean? 

· Egypt has conquered an empire. Why?

· How long ago was it from 1500 BC that the Pyramids were built? 

· Mark 1500 BC on the timeline, labelled “The New Kingdom”.

Go to 1000 BC

· What is the situation in Ancient Egypt?(Weak, invaded, divided)

· Mark this on your timeline – label it “Decline”.

· What is the world map like at this date? Compare it with the world in 3500 BC – what has changed? What is the same?

Go forward to 500 BC

· Mark it on the timeline. What has happened in Egypt? (If you want to find out a little more about the last centuries of the period we know as Ancient Egypt, this is one of the things shown in the Module: Middle Eastern Empires, 900-500 BC.)

· Egyptian civilization has lasted how long, by now? (About 3000 years. If we were to go back the same length of time from the present date, at what time in history would we be?)

Additional suggestion (for more able students):

· Whatever happened to the Ancient Egyptians? Briefly track Egypt’s history from 500 BC to the present day. (The Egyptians got conquered by other nations, and their civilization was gradually changed to that of their conquerors, especially after the coming of Islam.)

(N.B. If you develop any new ways of using this software on the topic Ancient Egyptians, which are not covered here, we would like to hear from you: feedback@timemaps.com. If we include any of your suggestions on our website, we will pay you for them.)
Additional resources on Ancient Egypt:

Under preparation:
The Nile Irrigation System
Looking at the Evidence module
Egyptian gods and goddesses data file
Multiple Choice module

Qualified sites on Ancient Egypt; and other materials:

Background Notes 

These notes refer directly to the lessons for each map.

· How did Egyptian civilization come about?                       (Key Map 3500 BC)
The slide show in the Additional Resources helps to explain the irrigation system that fed the large population in the Nile valley. Organising and controlling this irrigation system called for a class of scribes and overseers, and over them powerful priest and chiefs (the very first records seem to refer to “Water Chiefs”, a possible indication of the importance of the irrigation system in bringing about organized states in Egypt). This ruling class needed to be able to read, write, do complicated mathematics, and know the movement of the stars (to tell the seasons accurately, and so when to plant and sow). As a result, they adopted a system of writing and numerals from Mesopotamian traders, which they adapted to create their own script. These developments marked the beginnings of Egyptian civilization.

The scant historical records suggest that the chiefs fought with one another until one had conquered the entire Nile valley north of the First Cataract. This king, by tradition called Menes, started the long sequence of Egyptian pharaohs in about 3100 BC.

· Why and how were the Pyramids built?

     (Key Map 2500 BC)

Your other resources will deal with the fact that the Pyramids were enormous burial structures for the Pharaohs, whose continued life-after-death was regarded as important for the welfare of the whole country.

But the building of these huge structures involved thousands of workers over a long period of time. How did the Egyptian rulers manage to force or persuade so many of their subjects to work in this way?

The answer is almost certainly related to the irrigation system. This involved the people co-operating together in keeping the dykes and irrigation channels in good order. It also involved a high level of organization, on a nation-wide scale, to arrange for the flow of water to be properly channelled throughout the Nile valley at the right time (it would have been possible for the people up river to prevent people lower down from getting their fare share of water when they needed it). In this organization, scribes and overseers received orders from ministers and senior officials, and gave orders to the people. The whole society became used to being managed in this way.

As a result of all this, the Pharaoh and his ministers had at their disposal an entire people accustomed to obeying orders, and a disciplined class of scribes and overseers who had the capability to organize the population to achieve specific tasks. Add to that a class of priests who had developed the idea that the Pharaoh’s welfare in the afterlife was of great importance to the whole nation – and hey presto, you have the Pyramids!

(Note that, unlike in 3500 BC, Egypt is now a united kingdom. In order for the children to learn this for themselves, you might like to ask them the simple question, how has Egypt changed from the last map? You may also like to ask some of the more able children to track down the date at which the unification took place from Interactive Map. This information is not in one of the Key Maps, but in the module “First Empires”.)
· Egyptian History
     (Key Map 1500 BC)
Ancient Egyptian history is traditionally divided into three periods, or kingdoms, with short periods of disorder and weakness separating them:

Pre-dynastic period (up to c. 2900)

The Old Kingdom (c. 2900 – c. 2150)

The First Intermediate period (c. 2150 – c. 1994)

The Middle Kingdom (c. 1994 – c. 1759)

The Second Intermediate period (c. 1759 – c. 1539)

The New Kingdom (c. 1539-1209)

The New Kingdom is followed by centuries of decline, punctuated by short periods of revival, but ending in the conquest and occupation of Egypt by foreign powers.

(Note: the “c”, or “circa”, stands for “about”. This looks rather odd, given the precise dates; but it is there because there is more than one way of dating events in Egyptian history, and the other systems show slightly different dates.)

By 1500 BC Egypt was no longer isolated from other powers. Neighbouring states had become powerful, with the capability of organizing major invasions, even across the desert. This was helped by the fact that the chariot had by now become a weapon of war. This allowed for more mobile warfare.

Before the rise of the New Kingdom, Egypt had been invaded from Asia. The pharaohs were now determined this would not happen again, so they conquered the neighbouring countries to make sure that Egypt was safe. This brought them into contact (and conflict) with other great powers in the Middle East, such as the Hittites and Assyria, so there was a continuing need to have a strong army. 

· Why did Egypt  decline?

(Key map 1000 BC)

The capabilities of the peoples surrounding Egypt – even “barbarians” – has increased. They now have iron weapons and better ships, and this gives them an edge over the Egyptians. The Egyptians are slow to adopt new techniques. This is often the case with civilizations which have a long history behind them, and a glorious past. They are slow to realise when the world about them changes.

The Egyptian kingdom has become weaker for other reasons. The priesthood, which for centuries supported the power of the pharaoh, has become very wealthy and powerful. It has become a “state-within-a-state” – a dangerous state of affairs. It sometimes opposes the pharaohs. Also, for some centuries divisions have been growing between the priests of the different gods. This means that sometimes one group of priests supports one pharaoh, and another group supports a rival. Civil war has become common in Egypt, and the country has tended to break into different parts.

Look back at the section on the Pyramids in 2500 BC – can you see how, when Egypt breaks into different parts, the nation suffers?
If you develop any new ways of using this software with your children, which are not covered here, we would like to hear from you (feedback@timemaps.com). If we include any of your suggestions on our website, we will pay you for them.

Miscellaneous:

Get children to investigate history of Africa – no preparation – use IMWH as basis, but also encourage research using websites, encyclopaedias, other books if available.

Ditto China, India, Japan etc.

What have China and other Far Eastern countries contributed to the world?

The wider wider world: Aztecs and Incas

6. Appendix 1: The History National Curriculum and the Interactive Map of World History
Chronological understanding 
1) Pupils should be taught to: 

a. place events, people and changes into correct periods of time 

b. use dates and vocabulary relating to the passing of time, including ancient, modern, BC, AD, century and decade.

If children are exposed to the Interactive Map with each unit of study, they will see far more clearly where in time the topic they are studying fits into the overall picture. This will enable them better to meet objective (a) much more easily, and in using the Interactive Map, they will gain practice in using dates and vocabulary in a natural way, so meeting objective (b).
Knowledge and understanding of events, people and changes in the past 

2) Pupils should be taught: 

a. about characteristic features of the periods and societies studied, including the ideas, beliefs, attitudes and experiences of men, women and children in the past 

b. about the social, cultural, religious and ethnic diversity of the societies studied, in Britain and the wider world 

c. to identify and describe reasons for, and results of, historical events, situations, and changes in the periods studied 

d. to describe and make links between the main events, situations and changes within and across the different periods and societies studied.

The Interactive Map is full of information about the characteristic features of the different periods and societies, about their diversity, and about the reasons for and consequences of historical events and changes (objectives a, b and c). Pupils will be enabled, in an unparalleled way, to make links within and across different periods and societies (objective d).

These Teachers’ Notes have been prepared – and are being constantly extended – to help you make best use of the Interactive Map in respect to all these objectives. Also, please visit the members-only area of the website (remember, if you have purchased the Interactive Map, you automatically have membership of this), to see the growing bank of additional resources (or email us at resources@timemaps.com and we’ll put your name on our mailing list to keep you updated). These focus on the characteristic features of different societies and periods.
Historical interpretation 

3) 


Pupils should be taught to recognise that the past is represented and interpreted in different ways, and to give reasons for this.
[Note: People represent and interpret the past in many different ways, including: in pictures, plays, films, reconstructions, museum displays, and fictional and nonfiction accounts. Interpretations reflect the circumstances in which they are made, the available evidence, and the intentions of those who make them (for example, writers, archaeologists, historians, filmmakers).]
This is one of the most difficult areas of history to tackle, and special modules are under preparation to help primary teachers in this task. Please keep your eye on the members-only area for these (or email us at resources@timemaps.com and we’ll put your name on our mailing list to keep you updated)
Historical enquiry 

4) Pupils should be taught: 

a. 


 
how to find out about the events, people and changes studied from an appropriate range of sources of information, including ICT-based sources [for example, documents, printed sources, CD-ROMS, databases, pictures and photographs, music, artefacts, historic buildings and visits to museums, galleries and sites]
b. 


to ask and answer questions, and to select and record information relevant to the focus of the enquiry.
Using the Interactive Map will in itself develop your pupils’ information skills, since it is an important source of historical information in its own right. These Teachers’ Notes offer many suggestions for investigation tasks search strategies. Additional resources are being prepared in connection with the Interactive Map which will enable pupils to use different methods to investigate key periods. Data files, collections of historical sources and spreadsheets will all be available to help pupils develop their investigative and research skills to an appropriate level. Keep visiting the members-only area of the website (remember, if you have purchased the Interactive Map, you automatically have membership of this), or email us at resources@timemaps.com and we’ll put your name on our mailing list to keep you updated.
Organisation and communication 

5) Pupils should be taught to:
a. recall, select and organise historical information 

b. use dates and historical vocabulary to describe the periods studied
c. 


communicate their knowledge and understanding of history in a variety of ways [for example, drawing, writing, by using ICT].
History is about communicating information. These Teachers’ notes are full of suggestions on how to develop your pupils’ communication skills in history.

Breadth of Study

The Interactive Map offers a more comprehensive breadth of study than any other resource, and presents the different societies and periods within the broader chronological and geographical framework, so that the links between them, and their overall significance, becomes much more apparent.
7. Appendix 2: What does “Civilization” mean?
We have followed the classic definition, a society in which one or more of the following features or capabilities are present: literacy, cities and well-organized states. We have used these parameters quite loosely: several of the African kingdoms we have included, for example, did not have either literacy or proper cities, but they did have well-organised states. On the other hand, we have not coloured in some areas of the world where there were scattered trading cities in which fully literate societies functioned, e.g. in Central Asia and Arabia before the coming of Islam. The problem here is that they were islands of civilization surrounded by nomadic tribes who did not – as far as we can tell – live in organized states.

Some teachers (and students!) might disagree with our choice of the definition of “civilization”. There are societies who know nothing of cities, whose culture is entirely oral, and who have not organized themselves into elaborate states, but who would regard their way of life as thoroughly civilized. This is a viewpoint with which we would have no quarrel. However, a map based on such an approach would be far too complex to be of much use. We have therefore focussed on those historic societies which have shared in, and contributed to, the onward march of civilization as traditionally defined.
8. Appendix 3: Coverage of major topics within the TimeMaps Interactive Map of World History
In the next section is an example suggestion for Ancient Egypt. Here, we look at all the major history units covered at ages 8 to 11, and how they are covered in the TimeMaps Interactive Map of World History.

Wider World:

Mesopotamia

Key Maps 3500 BC, 2500 BC, 1500 BC, 1000 BC

Modules: The Spread of Farming, The Spread of Civilization, The First Empire, The Middle East 2000-1300 BC.

Egypt

Key Maps 3500 BC, 2500 BC, 1500 BC, 1000 BC, 500 BC

Modules: The Spread of Farming, The Spread of Civilization, The First Empires, The Middle East 2000 – 1300 BC

The Indus

Key Maps 2500 BC, 1500 BC

Modules: The Spread of Civilization

The Assyrians

Key Map 1500 BC, 1000 BC

Module: Middle Eastern Empires

Greece

Key Maps: 2000 BC, 1500 BC, 1000 BC, 500 BC, 200 BC

Modules: The Spread of Mediterranean Civilization; Greece against Persia; Alexander the Great; The Rise of Rome.

The Maya

Key Maps: AD 200, 500, 750, 1000

The Aztecs

Key Map 1453

Module: The Aztecs and the Incas

Benin

Key Maps 1453, 1648, 1790, 1837

British History:

Settlers and Invaders of Britain:
Key Maps AD 200, 500, 750, 1000

Modules: The Rise of Rome, The Conquest of Britain,  The Anglo-Saxon Settlement, The Making of Britain, The Vikings, Viking England.

The Tudors

Key Maps 1453 and 1648

Modules: Exploration and Discovery; The Reformation in Europe

The Victorians

Key Maps 1837 and 1914

Modules: The British Empire

Post 1930

Key Maps 1914, 1960, 2005

Modules: The Second World War


